
 

  

MTSS/RTI:USINGLEARNING STRATEGIES  
FOR INSTRUCTIONAL SUPPORT 

PREP 

Design activities to establish  students' cognitive self-awareness:   

• Discuss strategies already taught and used strategies for specific academic tasks.     

• Give a learning strategy/ learning style  questionnaire to individual student or whole class 

• In small groups use a think-aloud interviews in which  students work on a task and describes his/her 

thoughts. 
 
PRESENT 

Explicitly teach a selected strategy: 

• Model  how you use the strategy with a specific academic task by thinking aloud as you work 

through a task (e.g., reading a text or writing a paragraph)  

• Give the strategy a name and refer to it consistently by that name  

• Explain to students how the strategy will help them learn the material   

• Describe when, how, and for what kinds of tasks they can use the strategy. 

 
PRACTICE 

Provide many opportunities for practicing the strategy 

• Cooperative Learning 

• Reciprocal Teaching 

• Hands-on science experiments 

• Mathematics word problems 

• Research projects 

• Developing oral and written reports 

• Analyzing literature 

• Process writing 

 
EVALUATE 

Encourage student self-evaluation of usefulness of the strategy  

• Provide opportunities for real time feedback 

• Use a learning log or journal in which students describe and evaluate their strategy use; 
•  Design a check in system that allows student to give you every day feedback of what strategy worked for 

them for specific tasks 

• Design small group reflection time for student self-report: when they use or do not use a strategy, and why. 
 
EXPAND 

Provide for generalization  of strategies to new tasks  

• Scaffolding,  gradually reduce verbal/written reminders of strategy when and why to use strategy 

• Praise for independent use of a strategy; 

•  Student self-report  of successful strategy use on different tasks during check in or small group discussion 

• Schedule brief thinking skills discussions  at the beginning  of independent learning time in  which  students 

brainstorm  possible uses for strategies they are learning; 

 



 

 

Types of Prompts 
 

 

 

 

Visual Range of graphic hints to 

guide student's thinking or 

understanding 

 
Verbal Variations in speech to draw 

attention to something 

specific. 

• Highlighting areas within text where students 

have made errors. 

• Graphic organizer to arrange content visually 

 
• "This is important ..." 
• "This is the tricky part. Be careful and be sure 

t0 ... 
,,

 

 

Physical/Gestural Body movements to draw 

attention to something that 

has been missed. 

• Predetermined hand motion. 

• Placing thumbs around a key idea in problem 

or text that the student is missing. 

 

Environmental Use of classroom surroundings • Using manipulative 

or physical objects in the • Moving an object or person so that 

environment to influence  orientation changes or perspective is altered. 

understanding. 



16 Elements of Explicit Instruction 

(Archer & Hughes, 2011) 

 
1. Focus Instruction on critical elements - teach skills, strategies vocabulary terms, concepts and rules that will 

empower students in the future and match student's instructional needs. 

 

2. Sequence skills logically -  Consider  several curricular  variables, such as teaching easier skills  before harder 

skills, teaching high-frequency skills before skills that are less frequent in usage, ensuring mastery of prerequisites 

to a skill before teaching the skill itself. 

 

3. Break down complex skills and strategies into smaller instructional units- Teach in small steps. 

 

4. Design organized and focused lessons- Make optimized use of instructional time. Make sure your lessons are 

organized, sequenced, and focused. 

 

5. Begin lessons with a clear statement of the lesson's goal and your expectations - Tell learners clearly what is  to 

be learned and why it is important. 

 

6. Review prior skills and knowledge before beginning instruction - Provide a review of relevant information. 

Verify that students have the prerequisite skills and knowledge to learn the skill being taught in the lesson. This 

element also provides an opportunity to link the new skill with the other related skills. 

7. Provide step by step demonstrations - Model the skill and clarify the decision-making processes needed to 

complete a task or procedure by thinking aloud as you perform the skill. 

8. Use clear and concise language - Use consistent, unambiguous wording and terminology. 

 

9. Provide an adequate range of examples and non-examples - In order to establish the boundaries of when and 

when not to apply a skill, strategy, concept, or rule, provide a wide range of examples and non-examples. 
 

10. Provide guided and supported practice - In order to promote initial success and build confidence, regulate the 

difficulty of practice opportunities during the lesson, and provide students with guidance in skill performance. 
 

11. Require frequent responses - Plan for high level of student-teacher interaction via the use of questioning. 

Having the students respond frequently (i.e. , oral, written, or action response) helps them focus on the  lesson 

content. 

12. Monitor student performance closely - Carefully watch and listen to students' responses, so you can verify 

student mastery as well as make timely adjustments in instruction if students are making errors. 

13. Provide immediate affirmative and corrective feedback - Follow up on students' responses as quickly as you 

can. Immediate feedback helps ensure high rates of success and reduces the likelihood of practicing errors. 

14. Deliver the lesson at a brisk pace - Deliver the instruction at an appropriate pace to optimize instructional time, 

the amount of content that can be presented, and on-task behavior. 
 

15. Help students organize their knowledge - Because many students have difficulty seeing how some skills and 

concepts fit together, it is important to use teaching techniques that make these connections more apparent or 

explicit. 

16. Provide distributed and cumulative practice - Distributed practice refers to multiple opportunities to practice 

skill over time. Cumulative practice is a method for providing distributed practice by including practice 

opportunities that address both previously and newly acquired skills. 
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Background 

"Slow Learners" in the 
Regular  Classroom 

A Handout for Teachers 

Slow learners _are students with below average cognitive abilities who are not disabled, but who 
struggle to cope with the traditional academic demands of the regular classroom. Their slower learning 
rate typically requires accommodations to Insure their success in school. These students are typically 
not eligible to receive special education services or Included in Section 504 regulations. Compara 
tively, because they learn more slowly, they are "handicapped" in the regular classroom to approxi 
mately the same degree as students with average abilities when competing with gifted students. 
Stattstically, these children comprise about 15% of the population and a far greater proportion of the 
enrollment In some schools. 

"Slow learners" can be easily misidentified, so it Is critical that teachers and parents consider a 
variety of sources of Information before they assume that poor school performance is due to a slower 
rate of learning rather than to a real disability or situational factors. Results from intelligence tests 
alone should not be used to confirm that a student has 11be!owaverage" ability, but should be con 
firmed or disproved with other information about the student's ability to learn- such as observations 
in familiar settings, review of school records and test scores, Interviews with parents, etc. Students 
who are significantly behind their classmates academically, and who have not responded well to 
teacher and parent efforts to stimulate achievement, should be referred for a comprehensive evalua 
tion to rule out a disability (such as learning disability, cognitive Impairment) that would qualify the 
student for special education or accommodations under Section 504. Poor motivation, lack of consis 
tent instruction (due to frequent moves or absences), limited English proficiency and a variety of health 
factors should also be ruled out as contributing to slow academic progress. · 

 

What can I do as a teacher? 
The following accommodations may be helpful for not only "slow learners" but for other students 

who are performing below grade expectations: 

1. Expect this child to require 3 to 5 times as much repetition of content as necessary for the "aver 
age" students. Basic facts may be adequately covered in the regular classroom but depth and 
breadth of content will not usually be absorbed unless the concept Is reinforced through practical 
and familiar activities that foster generalization. 

2. Slow learners who are underachieving in the basic academic areas may benefit from tutoring at 
school or privately. The goal of tutoring is certainly not "to get him to grade level" but to help her 
optimize her abilities, to meet the highest, realistic expectations. 

3. It Is perfectly reasonable and Justified to give the slow learner shorter class and homework assign 
ments, or to break up assignments In order to avoid overwhelming the student. 

4. Strive to help the child develop a basi understanding of new concepts rather than require rote 
memorization of meaningless materials and facts. 

5. Use demonstratlon and visual cues as much as possible. Do not distract with too much verbaliza 
tion. Often, the use of multisensory approaches Is beneficial. 
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6. ponot force.the slow learrie.r .to compete with children of higher ability. Try to provide less com 

petitive·academic programs that will not cause negative attitudes and rebelliousnes·s towards 
learning. Q opera ive learning groups can foster optimal learning for both low and high achievers . 
while·encouraging appropriate social interactions in a heterogeneous group of students. 

7.. It is important that key, simple concepts be presented to children at the onset of any'lnstructlonal 

unit to help provide "advance organizers" of the material that follows. The slow learner may en 
counter difficulties if too many concepts are.presented at one time;  keep it simple and focused. 
Materials, language, directions and verbal information should all be within the child's comprehen 
sion. This might require some modification or restatement for the slow learners In the class.room. 

8. The slow learning child should be given assignments, particularly in social studies and science, 
that are highly structured and concrete. Large projects requiring mature organizational and con 
ceptual ability should be ellmlnated (or substantially modified) and the child should be expected to 
perform within his capabilities. When working oli cooperative learning projec-tss, lowlearners 
should be encouraged to assume responsibility for the more concrete, focused tasks while high 
achieving students assume responslblllty for the more abstract components. 

9. Emphasize over-learning and use a variety of incentives and motivators. 

10. Provide many opportunities for the child to experiment and practice new concepts with concrete 

materials in real or simulated situations. 

11. At the beginning ofany instructlonal unit, the child should be presented with familiar material. This 
should facilitate new learning and generali ation. ' . 

12. Simplify direqtion.s given to the child and be sure that directions are understood and remembered 
by having the child repeat the directions bacl<. Maintenance of eye cont.act is very important. 

13. Some children respond weli to the guidance of a friendly but higher performing "buddy'' in the c!ass 
to remind them of page numbers, assignments, tests, directions, etc. 

14. Be sure to old appropriately high expectations for all students. This does not mean that you 
should expect the same performance from al! students, but that you should encourage all students 
to "reach" a bit higher each time. Student achievement goes up for all students when teacher 
ex·pectation are relatively high and cleatly stated. 

15. Encourage parents to be involved in their child's education, through supporting homework, attend 
Ing school functions, communicating  with te$chers, etc. Send home frequent notes about the 

child's accomplishments. Parent involvement enhances performance of all students. 
 

Resources 
Bear, G., Minke, K., & Thomas, A. (Eds.). (1997). Children's needs fl: Development, problems and 

alternatives. Bethesda, MD: National Association of School Psychologists. 

Christenson, S., & Close-Conoley, J. (Eds.). (1992). Home-school collaboration: l=nhancing children's 
academic and social competence. Silver Springs, MD: National Association of School Psychologists. 

Martin, M., & Waltman-Greenwood, C. (Eds.). (1995). Solve ydur child's school-related problems. 
Bethesda, MD: National Association of School Psychologists. 

Stoner, G., Shinn, M., & Walker, H.M. (Eds.). (1991). Interventions for achievement and behavior 
problems. Silver Springs, MD: National Association of School Psychologists. 
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